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Other key documents to refer to: 

 Reading Policy 

 Behaviour Policy 

 Feedback & Marking Policy 

 SEN Policy 

 Staff Handbook: This document is intended to give guidance on the principles of effective practice in each Key Stage. 
For specific information on timings and timetables (e.g. ‘What happens in wet play?’), please refer to the staff 
handbook. 

 

We are aware of the need to review the school Teaching and Learning Policy regularly so that we can take account of new 

initiatives, changes in the curriculum, developments in technology or changes to the physical environment of the school.  

 

The next review is due – September 2021 
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1. Our Vision  

Everyone in the school community will leave our school feeling they have achieved the best they can as an individual and 

as part of a team. We will remember, in years to come, experiences that helped shape our future and will inspire us to 

achieve more. 

Everything which our school does is based around ‘Together we can’: 

 

 

 

 

 

 

 

 

 

We believe that a child’s background or place of birth should not limit the opportunities they have in education and in life. 

We believe that all our staff and parents must have high aspirations for all of our pupils. We believe that they are all 

capable of achieving excellence if we show them the steps. We believe that for this to happen all of our staff need to be 

knowledgeable and enthusiastic adults. It is our vision, that together we can all contribute to building an ever 

strengthening professional culture based on the notion of continuous improvement. 

We expect our staff and pupils to work hard – in a professional manner – at school. Livingstone Road Primary Federation 

is a learning community in which we encourage both adults and pupils to learn new things every day. We believe that 

learning should be a rewarding and enjoyable experience for everyone; it should be fun!   

We believe that through our teaching we must equip all children with the skills, knowledge and understanding necessary 

to be able to make informed choices about the important things in their future lives, open their eyes to professional 

occupations and lead them to become independent lifelong learners. 

 

 

 

Learn  

SUCCESS 

Laugh  

OPPORT

UNITY 

 

Dream 

STEWAR
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Our knowledge 

and skills 

progressively 

builds from EYFS 

to Year 6 through 

sequential learning 

Grow  

STEWAR

DSHIP 

 

We have engaging, 

hands-on learning 

which makes it 

fun! Our well-

being is also a 

focus through our 

‘Stormbreaks’ 

We are ambitious 

and inspire future 

goals. We 

recognise 

individual talents 

and skills, and 

promote these  

We want to be life-

long leaners! We 

do this through 

recognising our 

‘learning powers’  
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The Context of Our School 

Livingstone Road Primary Federation supports children from a variety of backgrounds. Many of our children join school 

with a limited cultural capital. Therefore, it is our belief that we should provide all children with as many opportunities as 

we can and nurture in their aspirations for a bright future. 

Ethos values 

We believe that there are core values which every member of our school community should hold with the upmost 

importance. These values influence our approach to everything we do and our attitude towards others.  
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2. Our Definition of learning 
At Livingstone Road Primary Federation we believe that learning is about making connections between our existing 

knowledge and understanding of the world and any new information that we may encounter.  

Our school curriculum aims to equip children with the highest standards of academic, physical, social and emotional skills 

that will enable them to adapt to an ever changing society and realise their dreams and ambitions. 

Learning is an active process that is done by pupils, not to pupils. There are two key steps which must be considered when 

preparing lessons.  

In order for pupils to learn effectively they will: 

1. Try to make sense of new information by relating it to and evaluating it against known concepts 
2. Hold new information in working memory and connect it to other new information and experiences 

 

2.1 Effective Learners 

We believe that our teaching should plan for opportunities where pupils can develop learning skills that will help them 

throughout their life. We believe that all members of the school community should be clear on what these are and why 

they are important. We believe that all of us should use a common language so that pupils are very clear of the 

expectations.  

Learning Powers 

Our learning powers have been developed to meet the needs of our whole school community: 

 Resilience 
 Problem Solver  
 Reflective  
 Team Player  
 Independent  

 

Resilience 

Perseverance – Pupils must be able to keep going in the face of difficulties and challenge the energy of frustration 

productively 

Managing Distraction – Pupils must be enabled to recognise and reduce distractions; they must recognise the best 

environment in which to learn 
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Problem Solver 

Questioning – lessons must encourage the children to ask questions of themselves and others 

Reasoning – pupils must be able to think logically, construct arguments and spot flaws in the arguments of others 

Reflective 

Planning – identify all the issues that may be encountered 

Revising – change plans where necessary, monitor and review progress and identify new goals  

Making links – pupils should strengthen the ability to see connections between disparate events and experiences 

Team Player  

Collaboration – pupils must be able to manage themselves in collaborative ventures and respect other points of view  

Empathy & listening – contribute to others experiences by listening carefully 

Independent  

Confidence – know when it is appropriate to learn individually or collaboratively 

Organisation – know how to prepare yourself for the learning ahead  

We encourage children to take responsibility for their learning, to be involved in reviewing the way they learn and to 

reflect on how they learn best – what makes them learn and what makes it difficult for them to learn 

2.2 Curriculum Structure 

 Context for Learning 
Our school curriculum delivers progression of knowledge and skills within each curriculum subject across EYFS, 
KS1 & KS2 and is underpinned by our core ethos of ‘Together we can Learn, Laugh, Dream and Grow.’  The 
coverage of Knowledge and skills is embedded within curriculum topics that have a clear focus on what the 
children will know, so they will be able to use specific key skills which are then built on over time and reinforce 
understanding. At the end of each Key Stage (EYFS/Year 2/ Year 6) our curriculum clearly sets out what the children 
will know in line with the end of Key Stage expectations, developing sequential learning in order to be successful 
life - long learners. 
 

 Learning Objectives 
Children learn and remember what they have been taught over time and our Learning objectives overlap to 
reinforce, compliment & strengthen knowledge, skills and understanding so they know more and remember more 
to advance their learning. 

 Expectations: Progressive expectations 
Our curriculum is designed to enable our children to have engaging hands on learning, building on prior learning 
by using  smaller progressive steps that widen and deepen essential knowledge and skills,  to move successfully 
towards the end of Key stage expectations.  
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We believe that young children thrive and their minds and bodies develop best when they have free access to stimulating 

outdoor environments for learning through play and real experiences. We believe that it must be a priority to provide 

progressive outdoor learning experiences through a combination of school-based outdoor learning and residential 

programmes.   

 

2.3 The Role of Parents (See Home/School Agreement) 

We believe that parents have a fundamental role to play in helping children to learn. Parents and carers are expected to 

meet the key responsibilities outlined in the Home/School Agreement. However, if a family is struggling to meet these 

responsibilities, it is up to the class teacher to engage with them and, where necessary, liaise with the school Pastoral Care 

Worker to provide the support needed to help them fulfil their responsibilities. Lack of parental engagement is not an 

acceptable reason for lack of progress. 

Parent Responsibilities (as outlined in the Home/School Agreement) 

 Encourage my child in all aspects of learning, and to praise all good efforts. 

 Read with my child and practise number skills through practical activities and games. 

 Make the school aware of any special needs my child may have and of any temporary difficulties that may affect 
learning. 

 Support my child in doing any homework given. 

 Encourage my child to treat all members of the school (children and adults) with respect and good manners. 

 Ensure my child attends school every day on time. 

 Send my child to school wearing school uniform and with any equipment or clothing (PE kit/swimming kit/coat) 
needed. 

 Inform the school of the reason for any absence on the first day of absence by phone if possible. 

 Take note of any letter from the school or message about my child’s progress or behaviour. 

 Talk to staff about concerns. 

 Attend Parents’ Meetings, Open Meetings and other events concerning my child whenever possible.  
 

How do we inform and involve parents? 

 Publishing frequent newsletters 

 Use social media to inform parents about progress and developments in school 

 Providing a range of opportunities for parents to come in and see their children’s work: workshops; book looks  

 Holding parents’ meetings to explain various areas of the school curriculum/national, assessment/testing 
arrangements 

 Sending information to parents at the start of each half term in which we outline the areas that the children will 
be studying 

 Inviting parents to attend parents’ meetings to discuss their child’s progress 

 Providing end of year reports 
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2.4 Homework Expectations:  

At Livingstone Road Primary Federation we ensure that homework activities are given in line with DfE guidelines. 

Homework has one principal function: 

 

To consolidate, reinforce and practise key learning in reading, spelling and number 

 

Progression in type and quantity of homework 

 

Year R 

Nightly reading and comments in home/school Reading Record. 

Key words to learn (from Aut2) 

Half term overview linked to broader curriculum  

 

Year 1 

Nightly reading and comments in home/school Reading Record. 

Common exception words to learn 

Half term overview linked to broader curriculum  

 

Year 2 

Nightly reading and comments in home/school Reading Record. 

Common exception words to learn 

Half term overview linked to broader curriculum  

 

Year 3/4  

Nightly reading and comments in home/school Reading Record. 

Times tables to learn including using ‘Times Tables Rock Stars’ 

Spelling lists to learn/consolidate  

Half term overview linked to broader curriculum  

 

Year 5/6 

Nightly reading and comments in home/school Reading Record 

Alternate weeks Maths/SPAG tasks  

Yr5/6 spelling lists to learn/consolidate  

Half term overview linked to broader curriculum – Year 5 

Consolidation or revision tasks linked to SATs preparation – Year 6 
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3. Planning & Teaching: 
Teachers are expected to ensure that:  

 they have an understanding of the children’s prior learning 

 they have an understanding of what the children need to learn 

 they have planned lessons and schemes designed to close that gap 

 they have a clear understanding of the resources required to teach the learning objectives outlined 

 strong subject knowledge which enthuses and challenges all pupils 

 they understand the processes their learning should involve 

 pupils understand the desired learning outcome and what the learning will look like – why they are learning it and 
how it relates to previous learning and the real world 

 lessons have a clear learning objective which is shared with children in a language they understand and, where 
appropriate, are displayed for the children to see 

 targeted learners are identified for focused support during lessons and work is differentiated to meet the needs 
of all learners 

 all adults assisting in the class are fully prepared and aware of the needs of the children they are supporting and 
the objective of the lesson 
 

3.1 Long term planning 

(For more specific detail on the content for each Year group, please refer to the Curriculum Overview) 

The school’s yearly curriculum overviews ensures coverage of the 2014 National Curriculum.  

Principles of the Curriculum  

Our school curriculum aims to equip children with the highest standards of academic, physical, social and emotional skill 

that will enable them to adapt to an ever changing society and realise their dreams and ambitions. 

Our curriculum will encourage, develop and promote our federation ethos: 

Learn 
 
Our curriculum is carefully linked to the National Curriculum and its expectations. It progressively builds on knowledge 
and skills from EYFS to Year 6; with clear learning intentions for each year group to develop sequential learning. 
 
Laugh 
 
Our curriculum is personalised to meet the needs of the children within our community. We design the curriculum to 
enable our children to have engaging, hands-on learning, which they may not otherwise have the opportunity to 
experience. Our learning environments across the federation have also been designed to ignite a love of learning. 
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Dream 
 
Our curriculum is ambitious for all children and is designed to inspire future goals. We recognise that each child is an 
individual and may have different talents and skills which are promoted through our broader curriculum. To ensure 
excellent provision across the curriculum, some subjects, such as music, are delivered by specialists. 
 
Grow 
 
Our curriculum develops with the aim that our children become life - long learners. Right from the start, learning powers 
are core within our curriculum; developing resilience, independence, reflection, problem solving and team work. This is 
celebrated with the children on a weekly basis. 

 

3.2 Assessing Learning 

We believe the assessment for learning is crucial in providing information to be used as feedback in order to modify the 

teaching and learning activities in which children are engaged. 

Key assessment points: Annual Cycle 
 

Time  Aspect  Description and detail  

Daily  Formative assessment  Teaching and assessing the entire NC 2014 and all objectives within it. 

 High quality responsive formative assessment used in every 
lesson, every day and by every member of staff. 

 Mark against whether LO has been achieved or not  
 

3 x per year 
November 
30.11.20 
February 
June  
 
*September 
as an 
additional 
assessment 
point 2020 
(21.09.20)  

Summative assessment  Pupils in Years 3, 4 and 5 complete a PIRA/PUMA reading and maths test 
and to achieve a standardised score. These results are used to inform 
teacher assessments as well as a stand-alone indication of pupils’ 
attainment. 
 
Pupils in Years 2 and 6 complete a PIRA/PUMA in reading and maths  
Pupils in Years 3, 4 & 5 complete NFER 
 
Input ‘on trackness’ half termly currently onto Target Tracker  

1 x per year    Statutory assessments  EYFS Baseline  
Y1 and Y2 phonics  
End of KS1 and KS2 SATs 
Submitted and used against National Benchmarks  
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During the lesson: 

Children are provided with feedback that enables them to know the extent to which they have been successful in their 

learning.  We view this feedback as a two way process – from the pupil to the teacher and from the teacher to the pupil.  

We believe both are essential. 

Feedback from the children is encouraged – they are helped to identify 

 where they are experiencing difficulty 

 why they might be experiencing difficulty 

 what help they might need to overcome the difficulty 
Prompt questions are used to guide them in this self-assessment of their learning. 

Feedback given to the children is always intended to be positive and formative as to how they might improve in their 

learning. 

We also do half termly summative assessments reflecting children’s ‘on trackness’ for the year. This is recorded in Target 

Tracker and the information is used to support pupil progress meetings held by SLT.  

3.3 Marking & feedback (See Feedback Policy) 

Where possible, feedback will take place during lesson time.   

Where there is verbal feedback to an individual, it should be marked with a V in the margin.  

The pupil should then act on the verbal feedback by editing their work and improving their writing. 

When written feedback is given after the lesson the following procedures should be adopted: 

Errors which should have been secured previously will be underlined/ circled in green by the teacher.   

These may include: 

• Letter reversals 

• Incorrect grammar 

• Punctuation omissions/ errors 

• Spelling errors 

When the child receives their book back: 

The child should respond to anything marked in green.  They should then edit, correct or rewrite in purple.  Working walls, 

word cards and dictionaries should be used in order that this stage is successful for the child. 

This “purple polishing” will need to be checked by the teacher to ensure that the learning has been successful. 

Editing and improving time should regularly be built in to the learning journey. 
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3.4 Resourcing 

Teachers are expected to have the right resource ready at the right time during a lesson. Governors are committed to 

ensuring that funding is there so that teachers can plan engaging lessons and curriculum enrichment with confidence, but 

this must be planned, ordered and prepared in time for the lesson. So that this can be budgeted for, it is vital that staff 

liaise with Phase and Subject Leaders so that they can produce an accurate budget proposal for the forthcoming financial 

year. 

3.5 Groupings of learners 

Our curriculum allows for a wide range of groupings of pupils.  This includes individual work, partner work and group work.  

These groupings may be of similar ability, mixed ability or pupil choice. Flexigrouping should be used to reflect the on-

going assessment for individual pupils’ needs, thereby personalising learning for pupils. Task colour reflects the level the 

children are working at within that lesson – white (ARE practice); green (ARE); purple (Greater Depth). Year 1 and 2 also 

have yellow tasks – Working Towards tasks, to support KPI evidence gathering.  

3.6 Inclusion 

 
For specific detail on pupil behaviour, refer to the Behaviour Policy 

 

We believe that  

 all pupils are the responsibility of the class teacher – and the class teacher will regularly work with all learners 

 all of our teaching staff will know who the pupils are with particular identified needs and have put any specified or 

appropriate action plans into effect (See SEN Policy).  

 all Teaching Assistants will have clear roles and briefs to support pupils with learning effectively – rather than 

simply being present, scanning and supporting in an ad hoc manner. 

 Teaching Assistants are given opportunities to teach small groups as appropriate. 

 expectations of all pupils are very high. 

 

At times it may be necessary for pupils/groups to receive an intervention programme outside of the classroom. It is the 

responsibility of the class teacher to proactively take an interest in, and monitor the effectiveness of, this intervention 

and know the impact it is having on learning. 

 

To ensure that Livingstone Road Primary Federation is an inclusive school we have a list of classroom non-negotiables to 

ensure that the classrooms cater for all children. For a more detailed list of the expectations for learning environments, 

see section 4, Principles For Effective Practice. 
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Every classroom will have: 

 Working Walls - exemplar pieces of work, key vocabulary etc 

 Displays which support learning and celebrate work 

 Tool Kits – rulers, tape measure, sand timers, number lines, number squares, unifix, numicon, alphabet line, sound 

charts, dictionaries etc 

 Learning Power display  

 Good to be Green holder   

 Phonics – EYFS & KS1 (Yr3/4 if required) 

 Book Corner which inspires reading (Yr5/6 have a shared book area) 

 Display promoting excellent work from broader curriculum  

 

 

3.7 Behaviour Management (See Behaviour Policy) 

We believe there must be a calm and positive learning environment throughout our school.  We believe that pupils benefit 

from consistent behaviour management strategies where expectations are very clear. If a child’s behaviour is repeatedly 

of concern, then actions must be taken to support that child. It is not acceptable to repeatedly sanction the child. 

4. Principles of Effective Practice 
At Livingstone Road Primary Federation we believe in setting high standards for our typical performance baselines. We 

achieve this by setting out expectations for key aspects of Teaching & Learning so that everyone is aware of what is 

expected. All staff then use the principles to inform their typical practice every day so that standards are maintained over 

time. The standards in the following pages help staff to be clear about what is expected in these key aspects. However, 

these should not be seen as definitive lists, as effective practice must result in impact on pupil progress and even where 

all aspects of good practice might be observed, this end result is of paramount importance.  

4.1 Eight Essentials for Effective Learning  

Learning Environment 
Essential Practice Best practice 

 Routines, expectations and respectful relationships are consistent and 
embedded. 

 Pupils feel safe, comfortable and prepared to learn.  
 There is no mess or clutter; surfaces are clear.  
 The classroom, furniture and resources are well organised, labelled and 

positioned carefully to promote independence, support smooth 
transitions and save time.  

 Visual timetables are displayed clearly where appropriate.  
 Pupils sit in clear sight of the board and in relevant groupings to promote 

learning 
 Working walls are up-to-date and reflect the current journey, and are 

used to support learning, show models of excellence, build vocabulary 
and facilitate independence.   

 How does the learning 
environment foster positive 
learning behaviours and support 
pupils’ social and emotional 
wellbeing? 

 How does the environment 
enable secure and rich learning 
opportunities? 

 How do you ensure that the 
learning environment is 
responsive to all pupils’ needs? 
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 Displays are used to celebrate pupils’ learning and achievements.  
 Pupil grouping in the classroom promotes collaborative learning 

 

https://www.teachthought.com/learning/10-characteristics-of-a-highly-effective-learning-environment/ 
 

Subject Knowledge and Sequences of Learning 
Essential Practice Best practice 

 Know and understand the National Curriculum and be able to identify 
the skills and knowledge that need to be taught over a year, a term, 
within a unit of work and within a lesson.   

 Identify what you want pupils to be able to do or to know and what 
pupils will produce or show you to demonstrate that they have 
understood.  

 Set clear goals and steps to success. 
 Vary learning tasks appropriately so that all pupils are able to access the 

same learning. 
 Plan sequences of lessons and tasks which build on knowledge and skills 

logically, avoiding overwhelming individuals’ working memory with too 
much information at once.  

 Scaffold the subject matter, so that as the tasks grow more complex and 
difficult, pupils will have more experience and resources to draw upon in 
order to be successful.  

 Model what is expected, explicitly identifying and tackling potential 
misconceptions.  

 Share models of best practice and link these to existing knowledge.   
 Stay focused on the knowledge and skills pupils need, in order to 

successfully reach the end point, to avoid planning overly complex tasks 
which detract from the learning. 

 Motivate pupils to want to know more about subjects by making them 
interesting and fun. 

 When planning foundation subjects, be clear what skills and knowledge 
you are developing in the particular subject. 

 How well do teachers meet pupils 
individual learning needs (at all 
different levels) through carefully 
crafted, well supported, 
challenging activities?  

 How well do teachers plan 
activities which enable pupils to 
be successful in the foundation 
subjects (not relying on writing 
tasks to evidence learning). 

 To what extent is interleaving of 
learning built into the curriculum 
so that pupils regularly revisit 
skills and concepts to support 
pupils to transfer learning into 
long term memory? 

 How aware are pupils of their 
working memory so they can 
manage their learning?  

 

 

 

 

 

 

 

https://www.teachthought.com/learning/10-characteristics-of-a-highly-effective-learning-environment/
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Modelling 
Essential Practice Best practice 

 Routinely plan to model tasks, showing the organisation, thinking and 
editing/checking that is essential to a high quality finished product 

 Do not prepare the finished product in advance but do carefully prepare 
prior to teaching to ensure modelling demonstrates the key skills being 
taught  

 Demonstrate and verbalise step-by-step procedures and thought 
processes, including deliberate mistakes, editing and improvements in 
real time. 

 Support understanding of the small steps taken to get there through an ‘I 
do > we do > you do’ staged approach, where the teacher passes on their 
expertise to the pupils in a series of scaffolded steps.  

 Identify and plan for potential misconceptions.  
 Provide a scaffold for pupils which meets their learning needs and 

enables them to achieve the learning. 
 Provide exemplars for pupils to emulate, learn from and translate into 

their own practice. 

 How is variation, including 
challenge, being built into 
effective modelling? 

 How are pupils being given the 
opportunity to apply the modelled 
ideas across the curriculum? 

 How do teachers balance the 
benefits of modelling and 
examples to promote success, 
alongside the opportunity for 
pupils to think for themselves and 
make mistakes, so they practice 
and apply their skills 
independently? 

 

Engagement 
Essential Practice Best practice 

 Provide learning experiences which are meaningful and accessible for all 
so that pupils are interested in what they are learning. 

 Provide a purpose to their learning and make links to ‘the bigger picture’. 
 Encourage participation in learning discussions.   
 Make links to areas of interest. 
 Provide authentic, frequent and specific feedback. 
 Model positivity and excitement about learning. 
 Maintain an appropriate pace to the lesson so that pupils are easily able 

to remain on task. 
 Where pupils struggle, consider whether they are seated in the right 

place for their needs. 
 Ensure the school behaviour policy is consistently applied. 
 Ensure classroom rules are understood and there are clear expectations 

which are frequently reinforced and reviewed. 
 Know and understand the needs of every individual, enabling them to 

have a positive relationship with all learners.  
 Use targeted approaches where necessary to meet the needs of 

individuals. 
 Inform parents about what their child is learning in case they want to 

support at home. 
 There is a good balance of pupil talk and teacher talk, with the teacher 

typically talking for no more than 10-15 minutes. 

 How do you develop curiosity and 
passion for lifelong learning? 

 How do you ensure consistency 
across the school to promote and 
develop positive learning 
behaviours? 

 How do you continue to work in 
partnership with parents 
throughout the child’s journey 
through the school? 

 How do you provide practical 
strategies to parents to support 
pupil learning at home and 
provide additional support to 
parents who find this challenging? 

 

https://educationendowmentfoundation.org.uk/ - Parental Engagement  

https://educationendowmentfoundation.org.uk/
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Vocabulary 
Essential Practice Best practice 

 Ensure all adults model high-quality age-appropriate speech, diction and 
language as part of everyday practice. 

 For younger pupils and for those with a language development need, 
agree a standard vocabulary for all regular instructions and routines.  

 Explicitly teach key vocabulary and give pupils the opportunity to 
practise using this vocabulary in context. 

 Prioritise the exploration of and exposure to rich vocabulary across all 
subject areas.   

 Carefully consider pupils’ background knowledge and how this varies 
from pupil to pupil and cohort to cohort. 

 Select precisely which vocabulary is displayed in the learning 
environment to reflect and support the learning journey. 

 Allow sufficient time in lessons for language exploration, discussion and 
putting it into practice in context.  

 Make vocabulary links across different subject domains to support 
pupils’ understanding.   

 Plan in the teaching of technical vocabulary and identifying and 
introducing new vocabulary which can be applied to a range of contexts. 

 How well is pupils’ cultural 
literacy developed across the 
school? 

 How is the vocabulary gap 
between pupils explicitly and 
successfully tackled? 

 How do you ensure there is 
progression in vocabulary 
teaching and use across the 
school? 

 How are you building a language 
rich environment that provides 
opportunities to use language? 

 

 

 

Supporting Pupils: Scaffolding, Task Design and Practical Equipment 
Essential Practice Best practice 

 Routinely plan for and provide practical equipment in lessons. (Practical 
equipment includes manipulatives and representatives).  

 Provide a range of scaffolds (e.g. writing frames, imagery, word banks 
and mathematical models) to support pupils with their learning and pave 
the way for independent application, ensuring they are dynamic and 
responsive. 

 Use representatives to provide a bridge between the concrete and 
abstract. 

 Provide relevant, carefully selected, well-organised, appealing 
equipment to help pupils engage with ideas and support variation. 

 Explicitly model using equipment when teaching, to support pupils’ 
understanding of the specific concept/activity.   

 Routinely use equipment when discussing learning throughout the 
lesson so pupils are supported to think about, remember, and 
communicate what is being taught.         

 Refer back to previously used equipment when introducing new. 
 Promote use of equipment when pupils are talking between themselves 

and when working alone to give them ownership of their own learning. 

 Is high quality variation and 
scaffolding as effective in the 
foundation subjects as it is in the 
core subjects?  

 To what extent do pupils of all 
abilities, including the most-able, 
routinely use practical equipment 
to support their learning and 
develop their understanding? 

 How well do teachers use 
equipment appropriately and 
effectively in all subjects?   
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Assessment for Learning 
Essential Practice Best practice 

 Plan Initial assessments into each new piece of learning and use this 
information when planning or adapting a lesson. 

 Check individual pupils’ understanding by asking them to explain their 
thinking or process. 

 Plan assessment points, at which you will re-group and adapt 
lessons/tasks if required.  

 Enable pupils to check their understanding through listening to others, 
talking to an adult, marking their work etc. 

 Encourage pupils to reflect accurately on how well they understand. 
 During learning time, provide sharply focused feedback which enables 

pupils to change their practice. Then check that they have changed their 
practice.  

 Ask questions at different ability levels (which can be carefully targeted 
at specific individuals but are not apparent to others) to evaluate pupils’ 
understanding  

 When asking questions, routinely give pupils time to process information 
and respond. 

 Give pupils opportunities to reflect on their learning.  
 Where appropriate, carry out formal end of topic assessments to 

evaluate learning. Use this to identify and record gaps for next time.  
 Assessment is most effective when it checks how well the skill or 

knowledge is retained and/or implemented over time.  
 Adults’ time is carefully structured and planned to facilitate learning for 

all pupils. 

 How effective is peer and self-
assessment in developing 
independence and building skill 
levels? 

 How do guiding questions lead to 
deeper understanding for pupil 
and teacher? 

 How well are assessment for 
learning practices embedded 
within the school approach to 
assessment?  

Outstanding Formative Assessment Culture and Practice by Shirley Clarke  
Visible Learning –John Hattie and Shirley Clarke 

 

Metacognition 
Essential Practice Best practice 

 Explicitly teach pupils how to organise and effectively manage their 
learning independently. 

 Promote and develop purposeful talk using explicit instruction, careful 
questioning and facilitated discussion. 

 Activate prior knowledge 
 Routinely verbalise and model your thinking, demonstrating and 

explaining the steps in your thought process.   
 Support pupils to discuss, plan, monitor, evaluate their learning and 

apply to specific content and tasks. 
 Set appropriate levels of challenge to encourage the development of 

new learning and strategies. 
 Enable pupils to routinely reflect on, practice and apply their learning. 

 How do you facilitate high-quality 
professional development to 
develop teachers’ metacognitive 
practices? 

 How do you develop pupils’ 
perseverance and resilience to 
complete challenges? 

 How do you develop pupils’ 
capacity to ask questions and take 
risks? 

 How do you encourage pupils to 
respond positively to feedback 
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and criticism so they are 
motivated by it?  

 How do your classroom 
environments support 
metacognitive practices? 

Metacognition and Self-regulated Learning - EEF 
https://cambridge-community.org.uk  
Getting started with Metacognition https://thirdspacelearning.com - What Metacognition looks like in the Primary 
Classroom  

 

4.2 TA Support 

Organisation of Support 

Before lesson, check: 

Support is indicated on teacher’s planning 

Expected outcomes for targeted pupils are indicated in planning 

There has been liaison before lesson between TA and class teacher 

TA has seen planning 

TA understands lesson objective 

Appropriate resources reflecting needs of pupils have been prepared and are available 

TA is aware of Support Plans/Provision Maps and class targets 

                      

Facilitating learning and promoting independence 

TA ensures pupils understand learning objective 

TA ensures pupils understand learning activity 

TA provides appropriate scaffolding for learning whilst ensuring high levels of independence 

Appropriate and relevant language is modelled and explained by TA if necessary 

Tasks are modelled if necessary 

TA uses appropriate questioning techniques 

 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
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Helping pupils to acquire new knowledge and skills, increase their understanding and work at 

appropriate pace 

TA checks that pupils are activating prior knowledge 

TA provides appropriate scaffolded support 

TA encourages independence 

TA uses ICT where appropriate 

TA ensures that tasks are adapted and resources selected to match pupils’ individual needs with the 

support and guidance of the Class Teacher 

TA provides high expectations of achievement in given time and facilitates this when necessary 

TA uses appropriate strategies when pupils encounter difficulties 

TA ensures that there are opportunities for pupils to work independently 

TA ensures that there are opportunities to work collaboratively in pairs/groups and to feedback 

 

Advancing and adapting learning to suit the needs of pupils 

TA demonstrates clear subject knowledge 

TA knows the next steps in the learning 

TA is confident to adapt teaching to meet the needs of the pupils 

Correct and appropriate vocabulary is used by both the TA and the pupils with the support and 

guidance of the Class Teacher 

 

Helping pupils sustain concentration, motivation and appropriate behaviour 

TA ensures that pupils demonstrate good on-task behaviour 

Pupils respond to reminders to remain on task/work at an appropriate pace 

TA helps to motivate pupils so that they show interest in their tasks through questions, responses, 

discussion with peers/adults 

TA uses positive language, encouragement and specific praise where relevant 
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Informing pupils and teacher about progress and how pupils can improve their work 

Pupils listen to feedback from TA and respond appropriately 

TA ensures that pupils are aware of their targets and feedback is directed to achievement of targets 

TA records and feeds back to class teacher on progress of pupils, including pupils’ errors and 

misconceptions 

Achievements of pupils are celebrated 

 

4.3 Books 

Book presentation 

In maths books: 

All children should work in pencil. 

The short date should be used e.g. 27.09.19 and written on left hand side of the page. 

LOs should be written by the child in KS2, unless there is a specific need. LOs to be underlined in pencil. 

Only the LOs being taught in that “LOOP” should be at the beginning of the work. 

If a child achieves the ARE /GD independently by the end of the loop the LO should be underlined with a pink 

highlighter to indicate that they are working at ARE or above in this objective. 

In all other books: 

In KS2, children should write in pen (pencil in EYFS and KS1) once the teacher believes they are ready, but once they 

start writing in pen this should continue – there shouldn’t be switching between the two. 

The long date should be used e.g. Friday 27th September and this should be underlined in pencil.  THESE MUST BE 

SPELT CORRECTLY and written on left hand side of the page. 

LOs should be written by the child in KS2, unless there is a specific need. LOs to be underlined in pencil. 

LOs should not be overly wordy and long – children should understand what they mean! 

Stop using the ‘Reading headers’ - LOs and skills are not always matching.  Children to write LOs in KS2. 

Books to be marked as per the Feedback policy and ‘Assessment for Learning’ – one of the eight 

essentials.  All spelling and grammatical errors which have previously been taught should be addressed. 


